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Unit of Study Details

Credits: 6
Prerequisites: None (Prohibition EDUF1012)
Preparation:

Teaching Staff Details

Unit of study coordinator: Dr. Minkang Kim
Room and building: 247 A35
Phone number: 9351 6627
Email: minkang.kim@sydney.edu.au
Arrangements for student consultation:

Dr. Rosmawati

Office: Room 426 Education Building A35

Email: rosmawati@sydney.edu.au

Dr Rosmawati is available by appointment, which may be made by e-mail.

• Matters of a personal nature that are likely to impact on your attendance or ability to
do well in your program of study should be addressed initially to your tutors, who may
refer the matter to the the Unit Coordinators.

• Queries regarding the tutorial timetable should be directed to the Timetable
Office. Teaching staff are not able to add unregistered students to their groups (in
compliance with the University's safety requirements).

• Queries regarding the contents of lecturers and the availability of lecture notes and
readings should be directed to the lecturer who delivers the given lecture.

• Familiarise yourself with the procedures related to extensions, attendance, leave of
absence, etc., detailed in the Faculty of Arts and Social Sciences student guides. Links
to these guides can be found on the Unit of Study Homepage on Canvas.

Other staff:
Mr Christopher Duncan: cdun9599@uni.sydney.edu.au
Prof David Evans: david.evans@sydney.edu.au
Dr James Goulding: james.goulding@sydney.edu.au
Ms Puji Rahayu: puji.rahayu@sydney.edy.au
Ms Wendy Saeme Lee: wendysaeme.lee@sydney.edu.au
Dr Rosmawati: rosmawati@sydney.edu.au
Ms Eleni Smyrnis: eleni.smyrnis@sydney.edu.au
Ms Ling Wu: ling.wu@sydney.edu.au

What is the unit about

Rationale

This unit EDUF1019, which is the second part of Education I, introduces students to aspects
of human development. A core assumption of the unit is that the study of human development
is inter-disciplinary and that developmental theories, past and present, are open to question
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and debate. Students are therefore encouraged to engage in this study with critical and
creative minds.

The lecture program of the Unit is mainly concerned with the development of early childhood
through to adolescence and focuses on the processes and products of human development,
 related to cognitive, neurobiological, emotional, moral, social, and language development.
The lectures as a whole consider the impact of history, culture, and social context on learning
and development. The classical theories are presented and then examined in the light of
contemporary theory and research, in particular current theory that stresses the dynamic,
 unpredictable and non-linear nature of development. 

The seminar program of the Unit is premised on the notion that education is a values-based
endeavor.  It is therefore concerned, first, with each participant’s development as a human
self and prospective teacher/parent, focusing in particular on the development of professional
skills and personal values and, second, with the teaching of values in schools and early
childhood education settings, including the importance of focusing on the creation of values-
based learning environments. 

Students undertaking this unit will meet the outcomes associated with EDUF1019
Human Development and Education by: 

• attending and participating in lectures and seminars;

• participating in a collaborative seminar presentation;

• engaging with child/human development and education research literature;

• academic writing.

Australian Teaching Standards

1. Know students and how they learn
Focus Areas 1.1.1 and 1.2.1, concerned with knowledge and understanding of the physical,
 social and intellectual development and characteristics of school students and the relevant
research, provides a strong focus of learning throughout this Unit of study. It is taught
throughout the Unit’s Lecture Programme, where participants study a number of theoretical
perspectives on development, but always with practice in view. Students become acquainted
with classical theories of development (particularly those of Piaget, Vygotsky and Kohlberg)
and how these have been applied in education. They are also introduced to Dynamic Systems
Theory, which over the past twenty years has increasingly taken centre-stage in development
theory, and they become acquainted with perspective on development and learning emanating
from neurobiology. The aim in introducing these newer theories is to demonstrate how the
study of human development is currently very active and how it can impact how teachers
approach their practice. Participants’ knowledge and critical understanding of human
development, and the interweaving of theory within the context of practice, is primarily
assessed by the Unit Essay (Assignment 1). Focus Areas 1.3.1 and 1.5.1, concerned with
strategies that are responsive to student diversity and learning abilities, are also addressed
in lectures and assessed in the Unit Essay, but also in the practical task that all participants
undertake in their small-group activity, where they design and present a lesson on a topic
related to values education (Assignment 2), and when writing up their Individual Reflective
Report (Assignment 3).
4. Create and maintain supportive and safe learning environments
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Focus Area 4.1.1 is covered in Week 7 and 8 (diverse needs and inclusive classrooms)
and Assessment task 2 (Presentation). Focus Area 4.2.1 is covered in Assessment task 3
(Reflective Report).
6. Engage in professional learning
Focus Area 6.3.1, concerned with seeking and applying constructive feedback from
supervisors and teachers to improve teaching practices, is addressed in the tutorial programme
as participants receive feedback from peers and their tutors in response to their small group
presentations (Assignment 2). Participants subsequently use the feedback when constructing
their Individual Reflective Report (Assignment 3), where they are asked to consider what they
would do differently and why if designing a similar lesson and presenting it to their peers.
In undertaking this process, participants are incrementally encouraged to view themselves
as critical reflective practitioners. In order to assist the development of their critical faculties
and write their Individual Reflective Report, participants study an annotated sample report,
 which has received critical feedback from a tutor (Week 7). Participants study the feedback
and consider its implications for their own writing.
7. Engage professionally with colleagues, parents/carers and the community
Focus Area 7.1.1, concerned with the understanding and application of the key principles
described in codes of ethics and conduct for the teaching profession, is an important
component of this Unit. Partly this is covered in the lecture programme where the
implications of research (for example on a-typical development, or human behaviour) often
raise important ethical questions about the way in which teachers view and deal with children
and adolescents in school and classroom practice. More specifically, however, participants are
encouraged to consider their own ethical values in the context of the Tutorial Programme. It
is expected that the participants’ growing awareness of the ethical dimensions of education
are reflected in their presentation (Assignment 2) and their Individual Reflective Report
(Assignment 3).

Priority Areas

2. Classroom management
Recognising that each subject specialism has subject-specific considerations regarding
the management of classrooms as learning environments, in this Unit the generic factors
influencing classrooms and the management of student learning and behaviour are considered
from Dynamic Systems perspectives including multiple causes (e.g. psychological,
 neurobiological and social). Within the Lecture Programme of this Unit, students are
introduced a number of key theories of learning and development, including insights drawn
from brain development. Student learning of these theories are assessed in the Unit Essay
(Assignment 1), which carries 40% of the total assessment for this Unit. In the Tutorial
Programme of this Unit, students are introduced to the notion of classrooms as values-based
learning environments (Giving Voice to the Impacts of Values Education – The Final Report
of the Values in Action Schools Project, Commonwealth of Australia, 2010). The emphasis is
on orienting student teachers to the impact of values on student wellbeing and agency in the
learning and teaching process (p.5). Students are also introduced in the seminar programme of
the Unit to the notion of putting student learning at the centre of lesson design. The students’
ability to implement these key ideas in the process of lesson design is assessed when student
give small-group presentations, and when writing their Individual Reflective Report. Each
is assessed, and together these two assessment items comprise a total of 60% of the total
assessment for this Unit.
5. Students with special educational needs
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This priority area is mainly covered in week 8 and 9 by considering the meaning of inclusion
and ways to respond to diverse needs in educational contexts.

ACECQA Specifications

1. Psychology and child development such as:
1.1. Learning, development and care
1.2. Language development
1.3. Social and emotional development
1.6. Diversity, difference and inclusivity
1.7. Learners with special needs
1.8. Transitions and continuity of learning (including transition to school)
2. Teaching pedagogies, such as:
2.5. Children with diverse needs and backgrounds
2.6. Working with children who speak languages other than, or in addition to, English
3. Education and curriculum studies, such as:
3.4. Language and literacy
3.5. English as an additional language
4. Family and community contexts, such as:
4.4. Socially inclusive practice
4.5. Culture, diversity and inclusion
5. History and philosophy of early childhood, such as:
5.3. Ethics and professional practice
6. Early childhood professional practice, such as:
6.3. Professional identity and development
6.5. Research

Desired outcomes

As a result of successfully completing this unit of study students should be able to:

1. demonstrate knowledge and critical understanding of the classical and dynamic systems
theories of human development and neurobiological insights, related to cognitive,
 physical, emotional, social, moral, and language development, and how these may affect
learning (1.1.1, 1.2.1, 1.5.1);

2. demonstrate awareness of atypical development and principles of inclusive education
(1.5.1, 3.1.1);

3. articulate awareness of ways in which diverse linguistic, cultural and social background
impact children’s development and how teachers can contribute to a child’s capacity to
build healthy relationships across the range of human diversity (1.3.1, 1.5.1, 3.1.1);

4. relate core concepts of human development to teaching and learning, by adopting the
mindset of a developmentalist when observing children, such that participants begin to
engage in ‘developmentally appropriate practice’ (1.1.1, 1.2.1, 1.5.1, 3.2.1, 3.3.1);

5. relate core concepts of development and learning to the teaching of values and values
pedagogy in EC centres and schools, as part of each participant’s own personal ethical
development (3.2.1, 3.3.1, 7.1.1);

6. employ critical and creative thinking and judgement in regard to human development and
their application to learning and teaching (1.1.1, 1.2.1, 1.5.1, 3.3.1);

7. demonstrate the ability to engage in critical reflection on their own performance (6.3.1).



BEd Common (EDUF) University of Sydney

Human Development and Education 5 2019 2 EDUF1019

Graduate Qualities

As a result of successfully completing this unit of study students should be able to apply
knowledge, skills and values with appropriate aims and outcomes of the University of Sydney
Graduate Qualities. In particular, this unit supports those skills and qualities relating to:
1. Depth of disciplinary expertise
2. Broad skills: critical thinking and problem solving;
7. Interdisciplinary effectiveness
8. An integrated professional, ethical and personal identity

Topics

A. Lecture Topics

• Introduction and what is meant by ‘development’

• The neurobiological basis of human development

• Classical theories of human development

• Introduction to Dynamic Systems Theory (DST)

• Language development

• Social & moral development

• Emotional & personality development

• Respecting and catering for individual differences

• Student development, diverse needs and inclusive classrooms

• Chidhood as an historical concept

• Transition

• The dynamics of home, family and culture

• Adolescence and youth

B. Seminar Topics

• Introduction

• Personal development, as a human self and as a teacher/parent

• Development of professional skills and personal values

• Education as a values-based enterprise

• Thinking about the teaching of values in EC centres and schools

• Learning and roadblocks to learning in the teaching of values

• Creating a values-based learning environment

• From rules to values in classroom management

• Researching and resourcing the small-group presentation

• Small group presentations of lessons focusing on values

• Observing and providing peer feedback on small group presentations

• Writing the Individual Reflective Report

• Interweaving theory and practice when designing values education lessons

Note: This unit of study has three compulsory assignments. If you do not attempt to
submit any of assignments, it will lead to 'Absent Fail' (AF).
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Timetable and Teaching Mode

The Sydney School of Education and Social Work requires attendance of at least 90
percent of all seminars, workshops or lectures. Where a student is unable to attend at the
required rate evidence of illness or misadventure may be required and the student may
be required to undertake extra work. Students should discuss the circumstances of their
absence(s) with the co-ordinator of the unit of study. Further details are provided in the
School canvas site: https://canvas.sydney.edu.au/courses/13426

School Policy: The Sydney School of Education and Social Work requires attendance of at
least 90 per cent of all seminars, workshops and lectures, unless otherwise stated in the unit
outline. Where a student is unable to attend at the required rate, Special Consideration may
need to be applied for and well-attested evidence of illness, injury or misadventure will be
required. The student may be required to undertake extra work, even if special consideration
is sought. There is a minimum of attendance that is required for meeting the learning
outcomes of a unit of study and which cannot be compensated with extra work. In
general this minimum is attendance of at least 75 percent of all seminars, workshops
or lectures of a semester long unit of study. For shorter units or units with specific
attendance requirements different limits may apply as outlined in the Course handbook
or Unit of study outline. Students should discuss the circumstances of their absence(s) with
the co-ordinator of the unit of study.

 

Lecture Timetable

Wednesday 09:00 - 10:00 in Wallace Theatre 200

Thursday    10:00 - 11:00 in Footbridge Lecture Theatre

Schedule

Week Content Readings
1 Lecture 1         7 August             

                                                     
                       Dr. Minkang Kim
& Dr. Rosmawati

Welcome and introduction to
the Unit

1 Lecture 2         8 August           
                                                    
                              Dr. Minkang
Kim

The dynamics of human
development: Rethinking what
develops and how                       
                                       

Required:

Kim, M., & Sankey, D. (2010). The dynamics of
emergent self-organisation: Reconceptualising child
development in teacher education. Australian Journal of
Teacher Education, 35(4), 79-98. 

Siegler, R., DeLoache, J., Eisenberg, N., & Saffran,
 J. (2014). How children develop (4th ed.). New York:
Worth. pp. 161-167.

 
1 Seminar 1       Introduction,

 the development of teachers’
professional skills and personal
values
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Week Content Readings
Brief introduction to the tutorial
programme, where the focus is
on your development as a human
person and as teacher/parent,
with a special emphasis on moral
development and the teaching of
values in school & EC centres.

Tutorial quiz.
2 Lecture 3         14 August           

                                                    
                               Dr. Minkang
Kim

The dynamics of human
development: How learning
and changes occur

Required:

Kim, M., & Sankey, D. (2010). The dynamics of
emergent self-organisation: Reconceptualising child
development in teacher education. Australian Journal of
Teacher Education, 35(4), 79-98.

Siegler, R., DeLoache, J., Eisenberg, N., & Saffran,
 J. (2014). How children develop (4th ed.). New York:
Worth. pp. 161-167.

 
2 Lecture 4        15 August            

                                                     
                      Dr. Minkang Kim

How do children develop a
moral sense? Part I

Required:

Moshman, D. (2011). Adolescent rationality and
development: Cognition, morality, identity (3rd ed.).
Mahwah, NJ: Lawrence Erlbaum Associates. Chapter 5.

Kim, M., & Sankey, D. (2009). Towards a Dynamic
Systems Approach to moral development and moral
education: A response to the JME Special Issue,
 September 2008. Journal of Moral Education, 38(3),
 283–298.

2 Seminar 2       Education as a
values-based human endeavour
and the teaching of values in
school

In this seminar, after arranging
the small-groups and allocating
the presentation topics, you
will begin to turn your focus
on education as a values-
based human endeavour and
the implementation of values
education in schools. For
example, you will consider how
teachers can change from setting
classroom rules to negotiating
classroom values in setting the
tone for classroom management
and behaviour.

The seminar will introduce the
2010 Australian Government
document: Giving Voice to the
Impacts of Values Education,

DEEWR. (2010). Giving voice to the impacts of values
education:The final report of the Values in Action
Schools Project. Canberra: Australian Government
Department of Education, Employment and Workplace
Relations. [Link]

http://www.valueseducation.edu.au/verve/_resources/VASP_FINAL_REPORT_2010_execsummary.pdf
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Week Content Readings
 which you need to download
from Blackboard

3 Lecture 5         21 August           
                                                     
                              Dr. Minkang
Kim

How do children develop a
moral sense? Part II

Required:

Moshman, D. (2011). Adolescent rationality and
development: Cognition, morality, identity (3rd ed.).
Mahwah, NJ: Lawrence Erlbaum Associates. Chapter 5.

Kim, M., & Sankey, D. (2009). Towards a Dynamic
Systems Approach to moral development and moral
education: A response to the JME Special Issue,
 September 2008. Journal of Moral Education, 38(3),
 283–298.

3 Lecture 6         22 August     
                                              
                                        Mr.
Christopher Duncan

Embedding values in
educational practice

Duncan, C. & Sankey, D. (in press). Two
conflicting visions of education and their
consilience. Educational Philosophy and Theory.
DOI:10.1080/00131857.2018.1557044

3 Seminar 3       Interweaving
theory and practice when
designing values education
lessons

In this seminar, students
will revisit theories of moral
development. They will think
about the appropriate use of
theory when designing the values
lesson and when writing the
Individual Reflective Report.

Moshman, D. (2011). Adolescent Rationality and
Development: Cognition, Morality, Identity (3rd
edition). Mahwah, NJ: Lawrence Erlbaum Associates.
Chap 5.

4 Lecture 7         28 August           
                                                     
                           Ms. Ling Wu

How can we help foster
empathy in children

Berliner, R., & Masterson, T. L. (2015). Review of
Research: Promoting Empathy Development in the
Early Childhood and Elementary Classroom. Childhood
Education, 91(1), 57-64.

4 Lecture 8         29 August         
                                                    
                              Dr. Minkang
Kim

The dynamics of brain
development: Messages for
educators

Sankey, D., & Kim, M. (2016). Cultivating
moral values in an age of neuroscience. In C. W.
Joldersma (Eds.), Neuroscience and education:
A philosophical appraisal (pp. 111-127). Oxon:
Routledge.

Carter, R. (2010). Mapping the mind. London:
Phoenix. Chapter 1 – The Emerging Landscape (pp.
8-19 & 38-42)

4 Seminar 4      Focusing on
Essay 1 

In this seminar the main focus
is on how to critically engage
with emerging questions in
neuroscience and human
development. You will also
consider how to draw links

Zambo, D. (2013). The practical and ethical concerns
of using neuroscience to teach young children and
help them self-regulate. In L. H. Wasserman & D.
Zambo (Eds.), Early childhood and neuroscience: Links
to development and learning (pp. 7-21). Dordrecht:
Springer. 
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Week Content Readings
between ideas from the readings,
 your own ideas and experience,
 and what you have heard in the
Unit lectures and in the seminar
sessions.

5 Lecture 9         4 September       
                                                     
                      Dr. Minkang Kim

The role of emotion in
development and learning

Immordino-Yang, M. H. & Damasio, A. R. (2016).
We feel, therefore we learn: The relevance of affective
and social neuroscience to education. In M. H.
Immordino-Yang (Ed.), Emotions, Learning, and
The Brain:Exploring the Educational Implications of
Affective Neuroscience, (pp. 27-42).

Sankey, D. (2008). Education policy, research
and neuroscience: The final solution? Australian
Journal of Teacher Education, 33(3), 31-43.

5 Lecture 10         5 September     
                                                     
                  Dr. Minkang Kim

Development, learning and
memory

Geake, J. (2009). The brain at school:
Educational neuroscience in the classroom.
Maidenhead: Open University Press. Chapter 3.

5 Seminar 5       Establishing
a values-based learning
environment

In this seminar, we consider 10
key questions that teachers can
use when designing lessons.
  You will be asked to use
these when thinking about
the lessons you will design in
your small-groups on selected
values, which you will present
to the whole group.  We will
see how these same questions
can be used in evaluating an
actual lesson. The seminar will
also focus on what is meant
by establishing a values-based
learning environment and the
importance of setting the tone for
a classroom lesson.

Values Education for Australian Schooling Website
[Link]

6 Online study & Consultation in
preparation for the Unit Essay

Zambo, D. (2013). The practical and ethical concerns
of using neuroscience to teach young children and
help them self-regulate. In L. H. Wasserman & D.
Zambo (Eds.), Early childhood and neuroscience: Links
to development and learning (pp. 7-21). Dordrecht:
Springer. 

7 Lecture 11       18 September     
                                                     
                      Dr. Rosmawati

de Bot, K. (2008). Introduction: Second language
development as a dynamic process. The Modern
Language Journal, 92(2), 166-178. (Please read pp.
166-170 for this lecture. The rest is for week 8.)

http://www.curriculum.edu.au/values/
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Week Content Readings
Language development as a
dynamic process: What does it
mean for educators? - Part I

Andrews, E. (2014). Neuroscience and multilingualism.
Cambridge: CUP. pp. 28--30

7 Lecture 12       19 September     
                                                     
                     Dr. Rosmawati

Language development as a
dynamic process: What does it
mean for educators? - Part II

Andrews, E. (2014). Neuroscience and multilingualism.
Cambridge: CUP. pp. 1-12

7 Seminar 7      Writing your
Individual Reflective Report I

Writing your Individual
Reflective Report requires
skills of critical thinking, plus a
vocabulary of reflection when
conceptualising and writing the
report. The aim of this seminar is
to enhance these skills that will
not only help you in completing
the assignment for this Unit,
 but will contribute to your
academic development while at
university and your professional
development way into the future.

8 Lecture 13         25 September   
                                                     
  Dr. Rosmawati

Second language development
as a dynamic process: What
does it mean for educators?

de Bot, K. (2008). Introduction: Second language
development as a dynamic process. The Modern
Language Journal, 92(2), 166-178. (Please read pp. 171-
175 for this lecture.) 

Larsen-Freeman, D. (2013). Complexity Theory: A new
way to think.Revista Brasileira de Linguística Aplicada,
 13(2), pp. 369-373

8 Lecture 14       26 September     
                                                     
                          Dr. Rosmawati

Second language development
as a dynamic process: What
does it mean for educators? –
Part II

 

 

Andrews, E. (2014). Neuroscience and multilingualism.
Cambridge: CUP. pp. 157-164.

8 Seminar 8       Small-group
presentation of Topic 1 and 2

Topic 1: Preparing a lesson for
children on Becoming caring and
cooperative community members

Topic 2: Preparing a lesson for
children on Being honest and
telling the truth
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Week Content Readings
9 Lecture 15      9 October            

                                                     
                    Prof. David Evans

What does it mean for schools
and early childhood settings
and teachers that individual
students learn in different ways
and rates?

Required:

Florian, L. (2014). Reimagining special education:
Why new approaches are needed. In L. Florian (Ed.),
 The SAGE handbook of special education (pp. 9-22).
Thousand Oaks, CA: SAGE

Recommended:

United Nations. (2016). General comment No. 4:
Convention on the rights of persons with disability.
Retrieved from  https://www.ohchr.org/EN/HRBodies/
CRPD/Pages/GC.aspx

9 Lecture 16       10 October         
                                                     
          Prof. David Evans

Responding to diverse needs in
educational settings: focusing
on children's development

Required:

Florian, L. (2014). Reimagining special education:
Why new approaches are needed. In L. Florian (Ed.),
 The SAGE handbook of special education (pp. 9-22).
Thousand Oaks, CA: SAGE.

Recommended:

Rose, T. (nd). Ban the Average [Video].  Retrieved
from https://ed.ted.com/on/4s8O5loM

9 Seminar 9       Small-group
presentation of Topic 3 and 4

Topic 3: Preparing a lesson for
children on Emotional awareness
and empathy

Topic 4: Preparing a lesson
for adolescents on Attitudes of
fairness and justice

10 Lecture 17         16 October     
                                                  
                                Prof. David
Evans

Development, students with
additional needs and inclusive
settings and classrooms – Part
A

 

Required:

Ryndak, D., Moore, M., Orlando, A., & Delano, M.
(2008-2009). Access to the general curriculum: The
mandate and role of context in research-based practice
for students with extensive support needs. Research &
Practice for Persons with Severe Disabilities, 33-34,
 199-213.

Recommended:

Kozleski, E., Yu, T., Satter, A., Francis, G., & Haines,
 S. (2015). A never ending journey: Inclusive education
is a principle of practice, not an end game. Research
and Practice for Persons with Severe Disabilities, 40,
 211-26.

10 Lecture 18                  17
October                                       
                                 Prof. David
Evans

Development, students with
additional needs and inclusive
settings and classrooms – Part
B

Required:

Hoppey, D., & McLeskey, J. (2014). What are qualities
of effective inclusive schools?  In J. McLeskey, N.
Waldron, F. Spooner, & B. Algozzine (Eds.), Handbook
of effective inclusive schools: Research and practice
(pp. 17-29). New York: Routledge.

Recommended:

https://www.ohchr.org/EN/HRBodies/CRPD/Pages/GC.aspx
https://www.ohchr.org/EN/HRBodies/CRPD/Pages/GC.aspx
https://ed.ted.com/on/4s8O5loM


BEd Common (EDUF) University of Sydney

Human Development and Education 12 2019 2 EDUF1019

Week Content Readings
Slee, R. (2013). How do we make inclusive education
happen when exclusion is a political predisposition?
International Journal of Inclusive Education, 17,
 895-907.

10 Seminar 10       Small-group
presentation of Topic 5 and 6

Topic 5: Preparing a lesson for
adolescents on Embedding values
learning in language classes

Topic 6: Preparing a lesson
for adolescents on Working
together for inclusive learning
environment

11 Lecture 19       23 October         
                                                     
                   Dr. Minkang Kim

Becoming a critical consumer
of research in human
development and education

 

Geake, J. (2009). The brain at school:
Educational neuroscience in the classroom.
Maidenhead: Open University Press. Chapter 2 (pages
29-44).

11 Lecture 20       24 October         
                                                     
                      Dr. Minkang Kim
and Dr. Rosmawati

Writing Reflective Report:
Drawing the strands together

Writing your Individual
Reflective Report requires
skills of critical thinking, plus
a vocabulary of reflection
when conceptualising and
writing the report. The guidance
given in this lecture will not
only help you in completing
the assignment for this Unit,
 but will contribute to your
academic development while at
university and your professional
development way into the future.

11 Seminar 11      Writing your
Individual Reflective Report II

You will complete a task in
which you become the marker of
a critical reflection report using
the same marking criteria that
will be used to assess your own
report due in week 13.
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Week Content Readings
You will work with two critical
reflection reports in your
tutorials. One of these reports has
been annotated to show:

• How it meets the marking
criteria

• The language and structure
of the report

• The sections of the report
that your subject co-
ordinator identifies as
demonstrating critical
reflection

You will also work in small
groups to annotate a different
critical reflection report and
share your findings with the
tutorial group.  Some of you
will be asked to focus on the
language and structure and
others on the ways in which
the report does or does not
meet the marking criteria. Your
annotations will provide the
focus for discussion with your
tutorial group and your tutor.

12 Online study and consultation
in preparation for the Individual
Reflective Report

Assessment

Assessment policies

All activities and assessments in this unit of study occur in conformity with the policies of the
Sydney School of Education and Social Work in the Faculty of Arts and Social Sciences as
outlined in the Faculty and School canvas sites. Please refer to these sites for matters such as:

• Marking and Grading

• Questioning a Mark

• Submitting an Assignment

• Exams

• Seeking an Extension

• Penalties for Late Submission of Work

• Word Limit Penalties

• Plagiarism and Academic Integrity

• Use of Similarity Detection Software
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• Seeking Special Consideration

• Seeking a Leave of Absence

• Student Appeals Process

All students enrolled in this Unit of Study are expected, without exception, to familiarise
themselves with these policies. They are available at the following canvas site: https://
canvas.sydney.edu.au/courses/13426

The University has adopted severe but fair procedures for dealing with plagiarism. It
is imperative that students understand what constitutes plagiarism. The threat of being
accused of plagiarism is generally relieved by expert referencing of your assignments. If
you are unsure on how to reference well, please refer to the following Canvas site: https://
canvas.sydney.edu.au/courses/13426

Unless otherwise stated in the unit of study outline, word-limit penalties may be applied.
These penalties relate to all undergraduate, graded units of study where a word limit for an
assignment has been specified.

Unless otherwise advised by the course or unit of study coordinator/outline, the Sydney
School of Education and Social Work requires the style guide of the American Psychological
Association (APA) to be used for citation and referencing purposes. The library's Complete
Guide to APA 6th style is a comprehensive, self-contained document that should be
consulted. Incorrect use of the required style, or the use of another style unless specifically
allowed, is likely to result in diminished assessment grades.

Assessment tasks in this unit of study

1.
Task Unit Essay
Assessment Type Submitted work – Assignment
Individual/Group Work
Weight 40
Word Count/Duration 2400
Due week/date Week: 7

Date/Time: 16/09/2019 23:59
Exam/Quiz Type
Outcomes 1, 2, 3, 4, 6
Australian Teaching
Standards

1.1, 1.2, 1.5, 3.1, 3.2, 3.3

ACECQA Curriculum
Specifications

1.1, 1.3, 6.3

2.
Task Small-group Seminar Presentation
Assessment Type In-class assessments – Presentation
Individual/Group Work Group Work
Weight 30
Word Count/Duration 1800
Due week/date Weeks: 8, 9 and 10
Exam/Quiz Type
Outcomes 2, 4, 5, 6

https://canvas.sydney.edu.au/courses/13426
https://canvas.sydney.edu.au/courses/13426
https://canvas.sydney.edu.au/courses/13426
https://canvas.sydney.edu.au/courses/13426
http://sydney.edu.au/library/subjects/downloads/citation/APA%20Complete_2012.pdf
http://sydney.edu.au/library/subjects/downloads/citation/APA%20Complete_2012.pdf
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Australian Teaching
Standards

1.1, 1.2, 1.5, 3.2, 3.3, 4.1, 7.1

ACECQA Curriculum
Specifications

1.1, 1.2, 1.3, 1.6, 1.8, 4.4, 4.5

3.
Task Individual Reflective Report
Assessment Type
Individual/Group Work
Weight 30
Word Count/Duration 1800
Due week/date Week: 13

Date/Time: 05/11/2019 23:59
Exam/Quiz Type
Outcomes 1, 2, 6, 7
Australian Teaching
Standards

1.1, 1.2, 1.5, 3.1, 4.2, 6.3

ACECQA Curriculum
Specifications

1.1, 6.3

1. Unit Essay

Due date for completion: Week: 7. Date/Time: 16/09/2019 23:59.
Submission instructions:

The University now requires that written assignments must be submitted electronically
via Blackboard.  Assignments will be analysed by Turnitin to detect plagiarism. A
copy of the assignment may be retained on the University's database and used to make
comparisons with other assignments in the future.

For this Unit, you are required to submit a soft-copy of the essay to the Trun-It-In of the
Canvas by 23:59pm Monday 16 September 2019.

Detail:

Debbie Zambo (2013) has noted: "Findings from neuroscience should be stirring ethical
questions about the very nature of education and childcare..." What links is she drawing in
this chapter between neuroscience, ethical questions and education? Do you agree with her, or
not and why?

Note: The Unit Essay requires students to show their comprehension and understanding of
the issues covered in the Zambo’s chapter, which draws links between neuroscience, ethics
and the nature of education. It requires students to comprehend the issues raised in the chapter
and consider their implications for how teachers view education and how those views might
impact a teacher’s professional practice.  It also invites students to think critically about the
issues being raised by the author. Accordingly, it will be assessed on the basis of subject
knowledge, subject application and critical reflection. 

Reference

Zambo, D. (2013). The practical and ethical concerns of using neuroscience to teach young
children and help them self-regulate. In L. H. Wasserman & D. Zambo (Eds.), Early
childhood and neuroscience: Links to development and learning (pp. 7-21). Dordrecht:
Springer. 
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Assessment criteria:

Please see the attached marking criteria.

Additional notes:

Lenth of the essay

The minimum number of words is 2,400 - 10% (2,160 words)

The maximum number of words is 2,400 + 10% (2,640 words)

2. Small-group Seminar Presentation

Due date for completion: Weeks: 8, 9 and 10. .
Submission instructions:

During the second seminar a timetable will be drawn up for these presentations.

Detail:

Tutorial seminars turn the spotlight of development on each participating student, as a human
‘self’ and potential teacher or parent/family member.  Seminars also provide students with
an opportunity to engage in peer-based enquiry, critical thinking and team presentation as
part of their professional and personal development.  In particular, seminars focus on the
development of personal values and the teaching of values in EC centres and schools. A main
resource for the seminar programme is Giving Voice to the Impacts of Values Education – The
Final Report of the Values in Action Schools Project (Commonwealth of Australia, 2010). 
Seminars also provide participants with guidance on how to prepare a good presentation and
write an individual reflective report. The tutor will conduct weeks 1-7 and 11, and in weeks 8,
9 and 10 students present their small-group presentations, focused on the teaching of values in
schools.

Details:

Working collaboratively in groups of about four (4), students are to thoroughly prepare
their seminar topic (selected from the list in the Unit Outline) and conduct an interactive
presentation, given to the remainder of the seminar group.  All students in the presentation
group must participate in both planning and presenting the topic. The presentation should be
20 minutes duration, followed by 5-10 minutes for debriefing.

In small groups, students focus on designing the aims and content of an imaginary classroom
lesson related to the teaching of values.  In designing the lesson, the small group needs
to take into account the development of the students that they are targeting in the lesson,
 particularly their cognitive, moral and emotional development as presented in the relevant
lectures.  Guidance will be given about designing the lesson aims and content in seminars
2, 5 and 7. In presenting their ideas on teaching the chosen values, the group will outline
what they believe to be the key learning and pedagogical issues and how their planning has
engaged with developmentally appropriate classroom practice.  Following the presentation,
 the tutor and seminar members will provide feedback on what they saw as the strengths and
weaknesses of the presentation content and delivery; what was clear and what not so clear,
 what was presented in an exciting and engaging manner and what was not, and how the ideas
and presentation might be improved if they were presented again.
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Having conducted their presentation, students will prepare an Individual Reflective Report.

Assessment criteria:

Please see the attached marking criteria.

3. Individual Reflective Report

Due date for completion: Week: 13. Date/Time: 05/11/2019 23:59.
Submission instructions:

The University now requires that written assignments must be submitted electronically
via Blackboard.  Assignments will be analysed by Turnitin to detect plagiarism. A
copy of the assignment may be retained on the University's database and used to make
comparisons with other assignments in the future.

For this Unit, you are required to submit a soft-copy of the report to the Trun-It-In of the
Canvas by 23:59pm Tuesday 5 November 2019.

Detail:

An important indicator of a teacher’s professional development and competence is the
ability to reflect on their own performance and consider what they would wish to improve if
teaching a similar lesson again. For this reason, critical reflection on practice is built into the
requirement for the Reflective Report as the main component.

In the first 600 words, students will briefly:

• Identify the expected developmental characteristics of the target teaching group,
 relevant to the chosen lesson topic

• Identify why and how the topic might be considered important by the target children or
adolescents

• Identify and analyse significant pedagogical issues related to the topic and planned
lesson

• Provide a brief overview of the lesson, showing how it is deals with the three points
above

The next 1,200 words will answer the following questions:

• What did I learn about moral values in education and values development (as part
of Human Development and Education) by participating in the lesson design and
presenting the design to your peers?

For example:

1. Before studying this unit, how aware were you that Education is considered by many in
the field to be a moral endeavour and that moral values are inevitably embedded in the
practice of teaching, whether they are made explicit or not?

2. In being required to design a values lesson, did anything change in how you understood
values and what is involved in trying to teach values in school?

3. Values that are about personal development and growth of the individual. In designing
your lesson, how easy was it to produce lesson content (lesson focus and activities etc.)
that would enhance the students’ personal development?
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4. In what ways, has your experience of values lesson design transformed your perceptions
and attitudes towards children and adolescents, particularly in regard to their moral
development?

• What more do I need to learn about values and values development to design a better
values lesson in future?

          For example:

1. What aspect of your lesson content (e.g. lesson focus or activities) do you
feel satisfied with, in regard to its potential contribution to the students’ actual values
development? What kind of knowledge, understanding and skills has contributed to the
design of this aspect? In what ways, will you continue to deepen your understanding of
this knowledge (or sharpen the skills) for your future practice?

2. What aspect of your lesson content do you feel dissatisfied with, in regard to its
potential contribution to the students’ actual values development? Why did your
team decide to include that aspect to the design? For example, do you think your
decision was based on misunderstanding of what you learned, or was it a result of poor
communication within the group? In what ways, have feedback and questions given
from your tutors and peers helped you realise the shortcomings? If you design a lesson
for the same value again, how will you change the lesson? How have you made sense of
this experience in light of future learning?

3. Have theories of moral values development informed your lesson design and, if so, in
what ways? How do you think you can use theories more synergistically? What would
you like to know and/or learn more about moral and values development, and how
might that be helpful for your future practice with children and adolescents? 

Assessment criteria:

Please see the attached marking criteria.

Additional notes:

Lenth of the essay

The minimum number of words is 1,800 - 10% (1,620 words)

The maximum number of words is 1,800 + 10% (1,980 words)

Statement of Academic Integrity

The University has authorised and mandated the use of a text-based similarity detecting
software (currently Turn-it-In) for all text-based written assignments. Therefore, all text-
based written assignments must be submitted electronically and checked with the designated
similarity detecting software (currently Turn-it-In). A copy of the assignment may be retained
by the University’s database and used to make comparisons with other assignments in the
future. If there is any exception to this requirement you will be advised by the Unit of Study
Co-ordinator.
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Important notice for students going on professional or field experience or
internship

If you are undertaking professional experience/field education placement as part of your
enrolment in this unit of study, please assess your specific needs and requirements for the
safe and successful completion of an external placement within a host organization. You
will be given the opportunity to disclose any health issues that have a work health and safety
significance before arranging a placement so that your safety, and the safety of others, can
be properly assessed. The Professional Experience Coordinator/Field Education Manager
will work to ensure that the workplace assignment to you is appropriate for your needs
and requirements. If you are experiencing disability, and require reasonable adjustments
to be arranged, please contact Disability Services as early as possible prior to commencing
the internship. Please note, in all cases, and for the purpose of organizing reasonable
adjustments, only the impact and not the nature, of your disability will be disclosed to the host
organization.

Student evaluation

We welcome feedback on this Unit of Study. Please take the time to offer constructive
written feedback at the end of the semester. The teaching team is committed to the
participation of learners in the process of planning and evaluation of courses.

References and readings

Required readings

All required readings are available electronically from the Library Reserve and/or Canvas.

 


